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COMMUNICATION

A message exchanged between 2 people which results
in a reciprocal interaction.
“Expressing something your communication partner
didn’t know you were thinking.”

Communication Bill of Rights
National Joint Committee for the Communication Needs
of Persons With Severe Disabilities (NJC)

I have the right to:
Be communicated with (and responded to) in
a dignified manner, and to request, refuse,
socially engage, obtain information about the
world around me, seek assistance, and have
some control over the interactions and
activities in which I participate.

Successful Communication is...
●

EFFECTIVE: message is understood and a
meaningful and appropriate response is provided.

●

EFFICIENT: an idea is expressed as quickly as
possible with the least amount of effort necessary.

●

SOCIALLY APPROPRIATE: modality that others are able to respond
to in a reciprocal and reasonable manner (not to be confused with
socially “typical” communication). Expressing “I don’t want that”
using words, or symbols is socially appropriate. Crawling under the
table is not.

Communication for a Variety of Purposes
Early Communicative Functions:
●
●
●
●

Requesting: Truck! (reaching for toy truck)
Commenting: Truck! (pointing out the
window at the truck passing by)
Social Closeness: Truck (child offers you
his/her truck, inviting you to play)
Refusal

Other Important Communicative
Functions:
●
●
●

Asking Questions
Responding (important for school)
Sharing information (first about
self, than about less salient
interests)

Core Vocabulary
Core vocabulary is a small set of
simple words, in any language, that are
used frequently and across contexts
(Cross, Baker, Klotz & Badman, 1997).
There are just a few hundred
core words.

Fringe Vocabulary
Fringe Vocabulary is situation specific. Their
importance changes from context to context
and from person to person (e.g., evaporation,
museum, funny, etc.).

There are many thousands of fringe words.

How do they work together?
They are not the same!
Nor are they mutually exclusive.
CORE defines FRINGE: FRINGE extends CORE
There are different vocabulary needs and
combinations for each individual and their
particular communication skills and
environments.

So what words make up CORE Vocabulary?
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*Based on Modified Fitzgerald Color-coding key

Another Color-Coding Scheme...
Goossens,’ Crain, and Elder
●
●
●
●
●

Pink: Verbs
Blue: Descriptors
Green: Prepositions
Yellow: Nouns
Orange: Questions, negation,
pronouns, interjections

Getting to the CORE
Tell us about your summer!!

beach, camping, pool, fireworks, boat, cook-out, ballgame, watermelon
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Core Vocabulary

It’s Universal!!

Guess what’s going on:
Don’t do that.
Stop It.
That is too far.
I will get you.
Don’t go there.

Guess what’s going on:
What do you want?
Put it here.
Here you go.
Get a green one.
Not that one.
Put it back.
Can I help?

Guess what’s going on:
I like this one.
What is that?
You know about that.
Do you see the furry one?
That is a huge one.
Let’s find more.
Do you want that one?

Guess what’s going on:
Look!
Do you see it?
I don’t know where
they’re going.
We go there.
Here is your drink.
Are you going to sleep?

Your Turn!!

Explore CORE
How many phrases can make
with these 24 CORE words?
Consider all the reasons students communicate:
●
●
●
●

requesting
commenting
asking questions
social exchanges

Expand CORE
Go for it….
What’s the longest phrase you can make ?
Consider all the reasons students communicate:
●
●
●
●

requesting
commenting
asking questions
social exchanges

Make Assumptions
●

Assume AAC Users learn language in much the same way typically developing
children learn language...through natural interaction in a language immersion
environment!

●

Assume Competence! We don’t know what our kids know!
What do we have to lose? REALLY?

●

Do No Harm: Assume competence!!
Build positive & respectful relationships →
Foster Positive self-esteem →
Inspire learning and build relationships!

MYTH: AAC will fix all
communication difficulities
The benefits and success stories of successful AAC use are
increasingly documented, but there are still challenges related to...
●
●
●

Acceptance and ongoing use of AAC by user and his/her communication partners
Building the skills of the individuals and his/her communication partners
Limitations related to the AAC tool itself.

Bottom Line:
AAC does not occur in a vacuum, and requires use by individual and communication
partner. The process of learning benefits from training, choice and planning.

Natural Aided Language
Teach how to use
symbols to communicate.
Validate a student’s communication tool
as an acceptable and effective
communication system.

Natural Aided Language
● Model use of the system by pointing to
symbols while providing verbal language
input.
● Use of symbols is modeled in REAL
interactions,
NOT “this symbol means (this).”

Natural Aided Language in Action
Aided Language Stimulation Explained

Introducing Aided Language Supports:

NAL: How does it work?

NAL: How does it work?
Model language naturally….all the time!
● Start slowly
● Build on the input you provided as NAL
becomes second nature
● All the Time! because…

Language is NOT an Activity!

4 Domains of Communicative Competence
●

Linguistic Competence: combining words to create meaning

●

Social Competence: communicating with appropriate social behaviors such as
initiating, turn-taking, greetings, asking partner-focused questions

●

Strategic Competence: making choices about the best tool to use in a given situation

●

Operational Competence: turning on, clearing display, navigating/turning pages,
adjusting volume, etc.

Light, J.C. (1989). Toward a definition of communicative competence for individuals using
augmentative and alternative communication systems. Augmentative and Alternative Communication,
5,4, 137-144.

Did you know?
AMAZING STATISTIC ON LANGUAGE ACQUISITION
FOR AAC USERS: PART I
●

A typically developing child gets 4,370 waking hours(!) of
spoken language input before they begin to speak at around
18 months.

●

If a child learning to use AAC only gets input using their
aided language tool two times a week for 20-30 minutes
(aka: only in speech) it will take them 84 years to have the
same amount of experience with their device as an 18
month old child has with spoken language (Korsten, 2011,
QIAT)

●

So, modeling in natural situations all the time is crucial!!

Did you know?
AMAZING STATISTIC ON LANGUAGE ACQUISITION
FOR AAC USERS: PART II
●

The typically developing child will demonstrate language
competency around 9 – 12 years of age having been
immersed in and practicing oral language for
approximately 36,500 waking hours. For 9 – 12 years that
child has been using and receiving corrective feedback
while practicing with the spoken word.

●

At twice a week, 20 – 30 minutes each time, it will take the
alternate symbol user 701 years to have the same
experience.

MYTH: AAC is the responsibiliyt
of the speech pathologist
alone
“It takes a village”...or in the case of the AAC User, “It takes a
team.”
●
●

This understanding promotes shared responsibility among team members,
tapping into various team members expertise.
Provides adaptability, accountability and increased opportunities for access and
modeling.

Bottom Line:
Collaborative efforts are integral to the success of most interventions, including AAC.
Consistent modeling with various communication partners is imperative to build
communicative competence.

NAL: Let’s Practice

Chose the Vocab YOU need to model

Activity Mat

Accordion Core Board

Pool Communication

Classroom CORE Book

Flexible CORE Board

Motor Planning
●

A therapeutic approach based on neurological and motor learning
principles.

●

The goal is independent spontaneously expression in any setting.

●

Creates automaticity!

●

Referred to as LAMP, Language Acquisition through Motor Planning

●

LAMP imitates neurological processes associated with
typical speech development; pairing a consistent motor
movement with consistent auditory feedback and a
natural response while using a speech generating device.

Motor Planning

FREQUENT USE OF LAMP ON AN AAC DEVICE
MAY RESULT IN “AIR COMMUNICATION”
BEHAVIORS. SUCH GESTURES WILL NOT BE
UNDERSTOOD BY THOSE UNFAMILIAR WITH AAC,
AND MAY RESULT IN STRANGE LOOKS.

Masking
●

Limits visual field and reduces distraction

●

Brings saliency to vocabulary being targeted

●

Creates meaningful and near errorless
interactions

●

Recommended for structures and predictable
interactions

●

Allow vocabulary items to stay in the same
location even when “shown” as part of different
activities.

Principles for Teaching Core
For students with Complex Communication
Needs (CCN), vocabulary is best learned when it is...
●

Meaningful (within a context)

●

Versatile (which provides many opportunities to practice)

●

Modeled in context (NAL-Natural Aided Language)

●

Accessible

Tips for Teaching Core
Just Good Teaching:
●
●
●
●

●
●

Repetition, repetition, repetition
Know the vocabulary on your student’s device/communication
display. Provide opportunities to respond using that vocabulary.
Don’t get hung up on grammar.
Be flexible with the words you use. Core may not include the exact
words that are part of your personal lexicon. (My turn = My turn, I go,
I do it, I play, etc)
Create automaticity and strengthen the retrieval process by keeping
words in the same location across communication displays.
Expand use of core, by expanding utterance length….more; want +
more; I + want + more; I + want + more + that.

Resources
www.prAACticalAAC.com
https://aaclanguagelab.com/
http://www.angelman.org/resources-education/communication-training-series/
http://www.dynavoxtech.com/implementation-toolkit/learning-paths/list/?id=7
https://www.teacherspayteachers.com/Store/Communication-Aactualized
https://www.ablenetinc.com/resources/recorded_webinars/

